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Session Outcomes

<

Construct

Generate

Optimize

Initiate

Construct observable, measurable SLOs and learning objectives and inclusive assessments,

rubrics, and learning activities that reflect UDL principles to create an aligned Course Outline of
Record.

Generate strategies to integrate UDL principles into the curriculum process and lead scalable
practices at the institutional level.

Optimize curriculum workflows to enhance consistency, alignment, and cultural responsiveness
in curriculum workflows by leveraging Al.

Initiate sustainable changes in the curriculum design process that contribute to long-term
systemic transformation by improving student access, engagement, and achievement.




Agenda

oo UDL Framework
¢’ UDL & Alignment in the COR

,Ql Leveraging Al in Curriculum Processes
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What concepts do you generally associate with
UDL?

Eliminating DSPS staff
Accessible learning
Fairness and access
Making things better for everyone Everyone

Learning Preferences  Options Universal Accessibility i o4

Kinestetic Standardization Accessibility

Learning Styles  Diversity

Access Equity modalities

Planning : -
|dentity . Pedagogical flexibility
- Inclusion :
DEI Providing access Visual Methods of teaching
Userfocused
Extensive

Reaching all types of learners through diverse assessments

For all learners  ,, 4 Engagement




Universal Design for Learning (UDL)

« Whatis UDL?
« Why UDL?
« Implementing UDL today and laying the groundwork for scaling up.



What is UDL?

Design
Multiple Means of
Engagement

e

LEARNER AGENCY

PURPOSEFUL & REFLECTIVE
RESOURCEFUL & AUTHENTIC _
\ STRATEGIC & ACTION-ORIENTED

Design
Multiple Means of
Action & Expression

Design
Multiple Means of
Representation



UDL: An Overview

Universal Design for Learning (UDL) is an approach to improve and
optimize teaching and learning for all by:

Setting clear, rigorous goals
Anticipating barriers
Proactively designing to minimize those barriers




Barriers are in the environment, not learners.

“When a flower doesn’t bloom
you fix the environment
= in which it grows, not the flower”
-Alexander den Heijer

% [gh 2017 Drawing by Matthew Riecken



Variability is the rule.

Every student has a

jagged learning profile. reading

vocabulary

Low  Average High

memaory

language

knowledge

curiosity

perceptual

cognitive

interest




Inclusion by design, rather than retrofitting.

You can’t add blueberries at the

end and call it a blueberry
muffin.

-Cordelia McGee-Tubb

@ 12



The Universal Design for Learning Guidelines

The goal of UDL is learner agency that is purposeful & reflective, resourceful & authentic, strategic & action-oriented.

Design Multiple Means of

Engagement

Design Options for
Welcoming Interests & Identities (7

Access

Optimize choice and autonomy (7.1)
Optimize relevance, value, and authenticity (7.2)
Nurture joy and play (7.3)

Address biases, threats, and distractions (7.4)

Design Options for
Sustaining Effort & Persistence ¢

Support

Clarify the meaning and purpose of goals (8.1)
Optimize challenge and support (8.2)

Foster collaboration, interdependence, and collective
learning (8.3)

Foster belonging and community (8.4)

Offer action-oriented feedback (8.5)

Design Options for

Executive Function

Emotional Capacity «)

Recognize expectations, beliefs, and motivations (9.1)
Develop awareness of self and others (9.2)
Promote individual and collective reflection (9.3)

Cultivate empathy and restorative practices (9.4)

@ €) CAST | Until Learning has no limits

Design Multiple Means of
Representation

Design Options for
Perception

Support opportunities to customize the display of
information (1.1)

Support multiple ways to perceive information (1.2)

Represent a diversity of perspectives and identities in
authentic ways (1.3)

Design Options for
Language & Symbols i)

Clarify vocabulary, symbols, and language structures (2.1)

Support decoding of text, mathematical notation, and
symbols (2.2)

Cultivate understanding and respect across languages
and dialects (2.3)

Address biases in the use of language and symbols (2.4)

Illustrate through multiple media (2.5)

Design Options for
Building Knowledge (3

Connect prior knowledge to new learning (3.1)

Highlight and explore patterns, critical features, big ideas,
and relationships (3.2)

Cultivate multiple ways of knowing and making meaning (3.3)

Maximize transfer and generalization (3.4)

Design Multiple Means of

Action & Expression /~ &
2

Design Options for
Interaction

* Vary and honor the methods for response, navigation,
and movement (4.1)

e Optimize access to accessible materials and assistive and
accessible technologies and tools (4.2)

Design Options for
Expression & Communication s
e Use multiple media for communication (5.1)

e Use multiple tools for construction, composition, and
creativity (5.2)

e Build fluencies with graduated support for practice and
performance (5.3)

e Address biases related to modes of expression and
communication (5.4)

Design Options for

Strategy Development )

e Set meaningful goals (6.1)

e Anticipate and plan for challenges (6.2)

e Organize information and resources (6.3)

e Enhance capacity for monitoring progress (6.4)

e Challenge exclusionary practices (6.5)

udlguidelines.cast.org © CAST, Inc. 2024
Suggested Citation: CAST (2024). Universal Design for Learning Guidelines version 3.0 [graphic organizer]. Lynnfield, MA: Author.
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Why UDL?

» Legally or institutionally mandated accommodations aren’t enough to
ensure student learning.
« Accommodations create access after the fact by retrofitting instruction.

« Adding a text-reader or closed captioning is not a significant way to
address disability and diversity.

« An ASL/English interpreter translating classroom discussion creates a lag
in the student receiving information. This creates a barrier to participating
In classroom discussions where speech is rapid with quick changes.

« UDL helps meet the needs of our increasingly diverse students.

@ (Rogers-Shaw et al., 2018; Smith et al., 2021) 14



Creating an inclusive environment
requires a proactive, collaborative
approach to shift how higher education
understands learning to develop,
maintain, and continuously improve
student-centered learning opportunities.

@ (Fovet, 2021; Gould & Harris, 2019; Rogers-Shaw et al., 2018) 15



Score: & 2.3

35%

To what extent does
your college 1o
intentionally integrate
UDL into curriculum

processes?
. -
Please explain UDL UDL is intentionally
again. incorporated in all

processes
= .



UDL: Principles to Practice

Strategies to incorporate UDL into your existing courses immediately.
« Keep basic concepts in mind for all decisions
« Revisit classroom policies
* Review your syllabus from a student perspective
 Rethink assessment practices
« Make student-first decisions

18



Basic Concepts

* Inclusivity is a mindset
* Who's being left out as a result of this
approach?
* The more structure, the better.
» Most students need structure, and there’s no
harm to students who don't.
* Too little structure leaves too many students
behind.
 Lectures and cold-calling aren’t inclusive.

BELONGING
INCLUSION

(Sathy & Hogan, 2023) 1°
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(Re)Evaluate Classroom Policies

* Do you have to

« Lock the door to discourage late arrivals?

bl  Penalize late work?

Ban laptops?
 Prohibit eating in class (within reason)?

(Field, 2023; Fovet, 2021) ’




Reimagine Your Syllabus

* Be detailed but brief

e Use visual elements, such as book
cover images, to engage students.

Discussions

* An interactive course calendar, text, P
content links, and navigation arrows
can make it easier to find necessary  written Assignments
information. e

* A color-coded pie chart can highlight
the grade percentages for
assessments, making their worth
instantly visible.

Quizzes
10%

@ (Rogers-Shaw et al., 2018) 21



Rethink Assessments

» Be flexible whenever possible
 Allow students to demonstrate competency with alternate outputs

« Caveat
* Presentations as an alternative to papers are a common go-to

 However, this may create barriers and stress for students with
disabilities, ESOL, or shy students

» Consider a pre-recorded video or a recorded podcast

This Photo by Unknown
Author is licensed under CC
BY-NC-ND

@ (Field, 2023; Fovet, 2021) 22


https://lloreu56archivo.blogspot.com/2012/04/
https://creativecommons.org/licenses/by-nc-nd/3.0/
https://creativecommons.org/licenses/by-nc-nd/3.0/
https://creativecommons.org/licenses/by-nc-nd/3.0/
https://creativecommons.org/licenses/by-nc-nd/3.0/
https://creativecommons.org/licenses/by-nc-nd/3.0/
https://creativecommons.org/licenses/by-nc-nd/3.0/

Assume Positive Intentions

» Post-secondary education invests significant time, effort, and money in
detecting and deterring academic dishonesty.

« This can potentially create an adversarial, punitive culture from the
student’s point of view.

* The perception that in-class or proctored exams are more secure can
prevent an organization from being more inclusive.

@ (Ajjawi et al., 2022). 23



Make Student-First Decisions

“...students must endure the racist,

ableist technology peddled by
companies like Proctorio, ProctorU,
and ExamSoft, which frames students’
bodies as abnormal. Have dark skin?
The racist technology cannot see you.
Wear glasses? The ableist technology
sees you but doesn’t believe you are
you because it can’t detect your eyes”
(Logan, 2020).

Moro (2020) refers to “any pedagogical
technique or technology that presumes
an adversarial relationship between

9

students and teachers as ‘cop shit.

24



What UDL strategies do you currently use in your
classes?

Late work not penalized

Multiple ways of submitting assignments

Alternative assignments Varies assessments

No penalties  variety of assignments Multiple means of engagement
Allow for revise and resum Repeatable assignments Liquid syllabus

Providing material in many modalities

Multiple means of content delivery

% 26



Bringing UDL to Scale Institutionally

 Review Course Outline of
Record (COR) required
elements

~ * Resources to incorporate UDL
Into the curriculum process at all
levels

B

27



UDL & COR Elements (14f49

* Mission: Does the course align with the college, district, and system
missions?

« Course’s role: Does it create transfer opportunities or meet workforce
needs?

« Creating courses that don’t meet a unique need slow student progress

* Course description: Should set the stage for all other course elements
 Draft first and finalize last to ensure alignment
« Written in student-centered language

* Instructional units or hours: reasonable based on the outcomes
* Remove deadwood

@

28



UDL & COR Elements (2449

« Student learning outcomes statements clearly state the expected
knowledge, skills, attitudes, and competencies that students are
expected to acquire from an educational experience.

* Transparent student learning outcomes statements are:
» Clearly expressed in a way that is understandable to multiple audiences

* Prominently posted or linked to multiple places across the institution’s
website

» Receptive to feedback and comments on the quality and utility of the
information provided

» Las Positas College’s Student Learning Outcomes page received a
shoutout from the National Institute for Learning Outcomes Assessment

@ (National Institute for Learning Outcomes Assessment, 2018) 29


https://www.laspositascollege.edu/slo/index.php

UDL & COR Elements zofg

« Course content: Commonly formatted as an outline on the COR
* Does the course content align with the outcomes and objectives?
* Are we teaching things that because students need to know it to achieve
the objective or because we like teaching it or think it's interesting?
* Methods of instruction: Must align with all other course elements

« Even though Title 5 only requires types or examples, specificity can help
ensure alignment

« Collaborating with other faculty can help avoid academic freedom
questions

30



UDL & COR Elements o4

* Methods of evaluation: Must align with all other course elements
« Are assessments inclusive and socially-just?
« Do assessments test higher level skills or rote memory?

» Learning activities: Must align with all other course elements and support
learning

« Even though Title 5 only requires types or examples, specificity can help
ensure alignment

« Collaborating with other faculty can help avoid academic freedom questions

31



Resource for All Phases of the
Curriculum Process

UDL Navigators

in Higher Education
A Field Guide

By JODIE BLACK anp ERIC J. MOORE Paperback ISBN 978-1-930583-45-0
% Ebook ISBN 978-1-930583-46-7-,




Backward Design

Establish Design the

Design
Assessments

Instructional
Experience

———————————

clear
outcomes

@ (Townsend & Tracy, 2018; Wiggins & McTighe, 2005) 32



Outcomes & Objectives

« Separate the means from the end to establish objectives aligned with
the outcomes

« Outcomes and objectives must be observable and measurable

» Consider the taxonomy

« Recent research has demonstrated limitations with Bloom’s Taxonomy
and its implementation

* Adelman’s Operative Verbs Framework supports transparency and

alignment
G @ \\\\ .

» Consider all three learning networks
@ (Adelman, 2015; Black & Moore, 2019; Newton et al., 2020; Stanny, 2016) 34

* Challenge all learners
 Actively involve learners




Assessments

« Are ongoing and focused on learner progress
 Measure both product and process

* Flexible, not fixed

« Construct relevant

 Actively inform and involve learners

@ (Black & Moore, 2019) 35



Instructional Methods & Materials

* |[nstructional Methods

* Must continually be adjusted
to meet learner standards

* Include all students within a
collaborative environment

* |nstructional Materials

« How can materials help
students measure their
progress and collaborate over
time?

(Black & Moore, 2019)

36



Program Considerations

« Change & Development Cycle

e Curriculum & Context
 Curricular Legacy
e Curriculum & Stakeholders

e Curriculum & Community

» Curriculum & Decision Making
» Perpetual Process

 Data & Information for Curriculum
Change

Systemic Change

% (Black & Moore, 2019) 37



Leveraging Al in the Curriculum Process

* Artificial Intelligence can help with course alignment
e Qutcomes
« Objectives
« Assessments and rubrics
* Instructional Strategies
* Source accessible content

Alignment aids in incorporating UDL into all aspects of your class.

@

38



Meet Rachel the Curriculum Companion

* Responsive

 Assistant for

» Curriculum
 Human-Centered Design &
« Efficiency

 Logistics

39



Meet the real Rachel

Responsive

e Assistant for

Curriculum
Human-Centered Design &
Efficiency

Logistics

40



Working with Rachel the Curriculum Companion

www.coursealign.al
WWW.coursealignai.com

41


http://www.coursealign.ai/
http://www.coursealignai.com/

What strategies from today’s session would you like to
implement in a class you teach or when developing a COR?

Align objectives with course activities.
Methods of eval= align with course elements
Using Al to align course elements
Using Al to modify SLOs
Using Al to come up with alternative assignments
More assessment types

Alignment of course elements

% 42



Let’'s Keep In Touch!

@ Stephanie Curry
2l Stephanie.Curry@ReedleyCollege.Edu

@ Janet Williams
2 ProfessorJanetM@Gmail.Com

44
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